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Welcome & Introductions

• Welcome

• Introductions

• Temperature Check

• How are you feeling today? 

• What’s on your mind?

• What’s distracting you?

Dr. Kathryn Crowther

Associate Professor of English

Faculty Associate, Center for Teaching and 
Learning and Online Education

Perimeter College, Georgia State University



Welcome & Introduction

Today’s Agenda & Learning Outcomes

Outcomes:   In today’s session, you will

Learn strategies for effective teaching 
using Cognitive and Non-Cognitive 

Variables

Understand how these principles can be used 
in the Composition classroom to enhance 

student success

Generate your own ideas for using these 
principles and develop a “toolbox” of ideas for 

teaching strategies, assignments, and 
assessments that promote student success

Agenda

1. Challenges and Barriers to Student 
Learning

2. Cognitive vs. Non-Cognitive 
Variables

3. Affective Learning and Growth 
Mindset

4. Self-Regulated Learning Strategies

5. Small Teaching



Welcome & Introduction

What challenges are you anticipating adapting to the Co-Req model?

Challenge Brainstorm

Put your comment(s) on a sticky note on our Jamboard!

LINK:  https://bit.ly/44uvlkm

QR CODE:

https://bit.ly/44uvlkm


Who are our students and what factors impact their learning?

Unmute or 

share in the 

chat!

Bandwidth Stealers Brainstorm



Student Success Brainstorm
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Factors that Impact Student Success

Academic Non-Academic

https://open.lib.umn.edu/communication/chapter/12-2-speaking-in-academic-settings/
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Research: Cognitive vs Non-Cognitive 
Variables

*Fagioli et. al, 2020

Cognitive Variables
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Research: Cognitive vs Non-Cognitive 
Variables

Non-Cognitive Variables*

*Fagioli et. al, 2020

Academic Tenacity 
“grit”

Conscientiousness 
Self-discipline/ 

motivation

Academic Self-
Efficacy

“Self-Regulated 
Learning”

Growth 
Mindset

College Identity

“Belonging”

This Photo by Unknown Author is licensed under CC BY-SA-NC

https://www.peoplematters.in/article/life-at-work/self-development-at-work-heres-how-24385
https://creativecommons.org/licenses/by-nc-sa/3.0/


What Do Feelings Have to Do With It?

Why Should We Care about the Non-Cognitive or “Affective Domain”?

   → Affect impacts the fundamental underpinnings of learning:

 –  motivation 

 –  interest 

 –  engagement

 –  attention 

Krathwohl, Bloom & Masia 1973

Receiving

Responding

Valuing

Organizing

Characterizing

“New neuroscience findings that confirmed that affect is 
complexly intertwined with thinking, and performing 
important functions that may guide rational behavior, 
assist memory retrieval, support decision-making and 
enhance creativity”. In fact, “studies demonstrated that 
emotional skills can be more influential than cognitive 
abilities in personal and career success” (Bamidis)



Affective Learning Connects to…

Motivation & Enthusiasm

   Growth Mindset, Grit

 

  Attitude & Values

    Metacognition, Self-Regulated Learning

   

    Feelings, Emotions & Values 

    

          Belonging, Reflection

Affective 
Domain

Motivations

Feelings & 
Emotions

Attitudes

Values

Interests & 
Appreciation

Enthusiasm



Growth Mindset

• Growth Mindset vs. Fixed Mindset

• Effort leads to Success vs. “If you’re smart, you don’t need to try”

• Neuroplasticity vs. You are naturally good or bad at things

• When it’s hard, you’re learning vs. I’m no good at this/I can’t learn this

“What students believe about their brains — whether 
they see their intelligence as something that's fixed or 
something that can grow and change — has profound 
effects on their motivation, learning, and school 

achievement” (Dweck, 2006).



Scaffold Your Writing Course with Growth 
Mindset Strategies

Growth Mindset Module in LMS Attitude Survey at the start 
of the semester

Growth Mindset Check-ins!                 

Growth-Focused Feedback Build in chances to fail/
“Low-stakes” activities

Connect Effort to Strategies

Post-Writing Self- Assessment



Welcome & Introduction

What Growth Mindset strategies could you use?

Put your comment on a sticky note on our Jamboard!

LINK:  https://bit.ly/44uvlkm

QR CODE:

https://bit.ly/44uvlkm


Metacognition and Self-Regulation

Activities that control one’s 
thinking and learning such 
as planning, monitoring 
comprehension and 
evaluation/reflection



Self-regulated learning

• Studies show that student planning predicts a higher grade.  Ex. Create a plan on how, when, where to 
study for an exam, what strategies/resources to use etc.

Student Planning

• Exam Planning  

• Assignment/Project Planning 

• First Week Paper:  “How I Earned an A in This Course” dated the last day of the semester. (Goal and Plan)

• Homework/Essay Wrappers 

• Metacognitive Note Taking

Monitoring Your Learning

Reflection
• Allows YOU to practice recall which strengthens and consolidates memory
• Elaboration i.e. analysis of what you did and therefore what you learned from the experience                                 
           
             Adapted with permission from Peter Arthur, PhD.



Self-Regulated Learning (Time Mngmt)



Learning Skills and Study Strategies

• Effective Strategies
• Lead to deeper learning and long-term 

retention & transfer skills

• Create desirable difficulties/productive 
struggle

• Can give impression they are not working

• Modify memory and change the brain

• Strengthen neural pathways

• Interrupt forgetting process

• Bring up low-achieving students

• Ineffective Strategies
• Loop information through 

short-term memory

• Create familiarity with text but 
not mastery of content

• Lead to an illusion of competence

• Do not interrupt forgetting process



Learning Skills and Study Strategies

• Effective Strategies
• Previewing text
• Generation/Question Generation
• Spaced repetition
• Retrieval practice
• Interleaved practice
• Elaboration
• Pomodoro technique
• Help on missed/confusing topics

• “Drop-in” or “question time” instead                         
of Office Hours

• Sufficient sleep

• Ineffective Strategies
• Blocked practice
• Rereading text/highlighting
• Memorizing examples rather than 

understanding principles
• Repeatedly solving problems you already 

know how to solve
• Passively watching a video or listening to a 

lecture
• Distracted study time/multi-tasking
• Outsourcing solutions
• Cramming/procrastination

Small Teaching!



What Do You 
Already Know?

1. What do you already know 
about Small Teaching?

2. If you haven’t learned 
about Small Teaching, what 
do you think it involves?
(“Activate Prior Knowledge/ Retrieval/Prediction”)

Think, then unmute and share!

Take a minute to think, 
then unmute and share!



What is Small Teaching? 

• Brief (5 – 15 minute) 
interventions into individual 
learning session to promote active 
engagement (= higher level 
thinking) using cognitive science 
(a.k.a “brain-based learning”)

• Limited number of interventions 
or activities within an entire course

• Minor changes to course design, 
assessment structure, or 
communication with students



“Activate Prior Learning” and Affect

Small Teaching Strategy

• Pedagogical approach by James Lang

• Bridging a learning experience

• Connect writing to thinking

• Gain attention

• Get participants/students thinking about the topic

• Link to prior knowledge (“make connections”)

• Motivate learners (link to goals, real life)

• Positive mindset
 

Modified and Used with Permission from Peter Arthur, PhD (University of BC)



The Cognitive Science Behind “Small Teaching”
 

• Part I Knowledge: 
• Retrieving, Predicting, Interleaving

• Part II Understanding: 
• Connecting, Practicing, Self-Explaining

• Part III Inspiration: 
• Motivating, Growing, Expanding



The more times we remember something we have 
learned, the stronger the pathway becomes and the 
more we can make use of that information in the 
future.

Retrieval (a.k.a “the testing effect”)

Memory researchers have shown that every time we extract a 
piece of information or an experience from our memory, we 
are strengthening neural pathways that lead from our long-
term memory (storage) to our working memory, which we use 
to think and take actions.



Why Small Teaching?

Small teaching interventions which foster continuous cognitive engagement

produce strong results



Prediction

• Ask your students to make predictions: this encourages them to 
activate prior knowledge and make connections to come up with 
answers, which in turns deepen learning. 

• Even if the predictions made are inaccurate, there is still a learning 
benefit: the act of making predictions improves attainment markedly.

• “Corrective remodeling” = learning

Things to Try:  
1. Pre-tests
2. Prediction-Exposure-Feedback
3. Activate Prior Learning

Much of this information is drawn from the OneHE.org course on Small Teaching



Self-Explaining

Encourage students to self-explain while they are studying or writing:

- monitor their comprehension, 

- paraphrasing, 

- stating relevant principles aloud

Students who do this are better able to solve future problems by developing 
inference and understanding how to apply principles in different contexts.

Things to Try:  
1. “Why are you doing that?”
2. Peer Instruction
3. Think aloudMuch of this information is drawn from the 

OneHE.org course on Small Teaching



Interleaving

• Interleaving – the spacing out and mixing up of learning activities over 
time – promotes high levels of long-term retention, deeper learning and 
transfer.

Things to Try:  
1. Spacing vs. Massed Learning
2. Cumulative Learning
3. Re-think class structure
(Ex. spend the early part of a teaching session reviewing material from the 
previous session, use the middle to engage in a problem or discussion 
relating to it, then end with a new concept and challenge to be picked up at 
the next session. )

Much of this information is drawn from 
the OneHE.org course on Small Teaching



Inventory of Small Teaching Practices

•Preparation

•First 5 minutes of class

•Hitting pause

• Last 5 minutes of class

https://adobe.ly/3BaBFih

https://adobe.ly/3BaBFih


Discussion

From the two inventory bins you scored the lowest on, pick 
two small teaching changes that you could implement in your 
teaching.

Think
• 2 min

Share
• 5 min

This Photo by Unknown Author is licensed under CC BY

http://2016.igem.org/Team:Kyoto/Integrated_Practices
https://creativecommons.org/licenses/by/3.0/


Welcome & Introduction

What challenges are you anticipating adapting to the Co-Req model?

Exit Ticket: Update your Post-It!

Put your comment(s) on a sticky note on our Jamboard!

LINK:  https://bit.ly/44uvlkm

QR CODE:

https://bit.ly/44uvlkm


“Toolbox” Take-Aways

What

Think - 2 mins Write – 3 mins Share!

Think about what you have learned during this session and 
brainstorm for 3 strategies you might try in your class this fall



Reflection

Comments? Questions?



Contact Me!

Feel free to reach out with follow up questions! 

Katy Crowther:  kcrowther@gsu.edu
 

mailto:kcrowther@gsu.edu


References and Works Cited*

Slide 6. Image:  http://aluglobalfocus.com/how-to-make-teaching-more-effective/

Slide 9. Image:  http://owl.excelsior.edu/writing-process/prewriting-strategies/prewriting-strategies-asking-defining-

questions/

Slide 13.  

• Bamidis, Panagiotis. “Affective Learning: Principles, Technologies, Practice.” Brain Function Assessment in Learning, 
2017, Volume 105, 12.

• Woods, Robert H. and Jason D. Baker. The Pedagogy of Social Development in Online Learning, 2009.
• Semingson, Peggy Lynn and Pete Smith. “I'm Not Simply Dealing with Some Heartless Computer”: Videoconferencing 

as Personalized Online Learning in a Graduate Literacy Course” Handbook of Research on Strategic Management of 
Interaction, Presence, and Participation in Online Courses, 2016. 25

• Peak Performance Center, https://thepeakperformancecenter.com/educational-learning/learning/process/domains-
of-learning/affective-domain/

Slide 14. 
•  Image 1: https://www.ncpedia.org/media/blooms-taxonomy-original
• Image 2:  https://insegnantiduepuntozero.wordpress.com/2015/08/31/ricomincio-da-bloom/

                  *With special thanks to Peter Arthur, PhD. for allowing us to use and adapt his materials (https://peterarthur.ca/)

http://aluglobalfocus.com/how-to-make-teaching-more-effective/
http://owl.excelsior.edu/writing-process/prewriting-strategies/prewriting-strategies-asking-defining-questions/
http://owl.excelsior.edu/writing-process/prewriting-strategies/prewriting-strategies-asking-defining-questions/
https://thepeakperformancecenter.com/educational-learning/learning/process/domains-of-learning/affective-domain/
https://thepeakperformancecenter.com/educational-learning/learning/process/domains-of-learning/affective-domain/
https://www.ncpedia.org/media/blooms-taxonomy-original
https://insegnantiduepuntozero.wordpress.com/2015/08/31/ricomincio-da-bloom/
https://peterarthur.ca/


References and Works Cited

Slide 16. Friedman and Allen (2010). 

https://www.researchgate.net/publication/273773847_Affective_Learning_A_Taxonomy_for_Teaching_Social_Work_Values/fi

gures?lo=1

Slide 17. https://thepeakperformancecenter.com/educational-learning/learning/process/domains-of-learning/affective-

domain/

Slide 18: McGuire, Saundra & Stephanie McGuire. Teaching Students How to Learn. Stylus; Virgina, 2015. P. 68

Slide 19 From: “How Praise Became a Consolation Prize”  by Christine Gross-Loh. Time Magazine, Dec. 16, 2016. 

https://www.theatlantic.com/education/archive/2016/12/how-praise-became-a-consolation-prize/510845/

Slide 21. Gano-Philips, Susan. Affective Learning in General Education, University of Michigan – Flint. 

https://www.oge.cuhk.edu.hk/oge_media/rcge/Docs/Journal/Issue_06/01_SusanGanoPhilips.pdf

https://www.researchgate.net/publication/273773847_Affective_Learning_A_Taxonomy_for_Teaching_Social_Work_Values/figures?lo=1
https://www.researchgate.net/publication/273773847_Affective_Learning_A_Taxonomy_for_Teaching_Social_Work_Values/figures?lo=1
https://thepeakperformancecenter.com/educational-learning/learning/process/domains-of-learning/affective-domain/
https://thepeakperformancecenter.com/educational-learning/learning/process/domains-of-learning/affective-domain/
https://www.theatlantic.com/education/archive/2016/12/how-praise-became-a-consolation-prize/510845/
https://www.oge.cuhk.edu.hk/oge_media/rcge/Docs/Journal/Issue_06/01_SusanGanoPhilips.pdf


References and Works Cited

 
Slide 23.  Patson, Nikole D. “Getting Students to Discuss by Channeling the Affective Domain.” Faculty Focus, May 29, 

2020. https://www.facultyfocus.com/articles/teaching-and-learning/getting-students-to-discuss-by-channeling-the-

affective-domain/

Slide 24. http://www.usingmindmaps.com/study-skills-bloom-affective-domain.html

Slides 25-26. (Adapted from) Clark, D.R. (2015). Bloom’s Taxonomy: The Affective Domain.  Retrieved from 

http://www.nwlink.com/~donclark/hrd/Bloom/affective_domain.html

Slide 28. Tooman, Tricia. “Affective Learning: Activities to Promote Values Comprehension.”  

http://www.soulsticetraining.com/commentary/affective.html

Slide 30. Image (Stock image – source unknown).

Slide 33-34. Dweck, Carol S. Mindset: The New Psychology of Success. New York: Random House, 2006.

Slide 36. https://youtu.be/M1CHPnZfFmU and https://www.youtube.com/watch?v=WtKJrB5rOKs

https://www.facultyfocus.com/articles/teaching-and-learning/getting-students-to-discuss-by-channeling-the-affective-domain/
https://www.facultyfocus.com/articles/teaching-and-learning/getting-students-to-discuss-by-channeling-the-affective-domain/
http://www.usingmindmaps.com/study-skills-bloom-affective-domain.html
http://www.nwlink.com/~donclark/hrd/Bloom/affective_domain.html
http://www.soulsticetraining.com/commentary/affective.html
https://youtu.be/M1CHPnZfFmU
https://www.youtube.com/watch?v=WtKJrB5rOKs


References and Works Cited

 

Slide 39.  Hardy, Darren. The Compound Effect: Multiplying Your Success, One Simple Step at a Time.  2013.

Slide 41. Image https://www.peoplematters.in/article/learning-technology/from-theory-to-practice-the-5-as-of-learning-

19651

Slide 44.
• Image: http://www.swiveltime.com/grit/

• Duckworth, A. L., Peterson, C., Matthews, M. D., & Kelly, D. R. (2007). Grit: Perseverance and passion for long-term 
goals. Journal of Personality and Social Psychology, 92(6), 1087-1101. 

• Duckworth, A. L., & Quinn, P. D. (2009). Development and validation of the Short Grit Scale (GRIT–S). Journal of 
Personality Assessment, 91(2), 166–174.

Slide 45.   Armstrong et. al (2018). Towards a new model of grit within a cognitive-affective framework of self-regulation. 

South African Journal of Business Management 49(1). 

Slide 46.  Image: https://www.aliem.com/2017/06/medic-case-failure-to-fail/

Slide 49.  Image: “The Cycle of Self Regulated Learning” by Karen Kirk.  Retrieved from: 

https://serc.carleton.edu/sage2yc/self_regulated/what.html

 

https://www.peoplematters.in/article/learning-technology/from-theory-to-practice-the-5-as-of-learning-19651
https://www.peoplematters.in/article/learning-technology/from-theory-to-practice-the-5-as-of-learning-19651
http://www.swiveltime.com/grit/
https://www.aliem.com/2017/06/medic-case-failure-to-fail/
https://serc.carleton.edu/sage2yc/self_regulated/what.html

	Slide 1: Scaffolding your Composition Course with Student Success Strategies  
	Slide 2: Welcome & Introductions
	Slide 3: Welcome & Introduction
	Slide 4: Welcome & Introduction
	Slide 5: Who are our students and what factors impact their learning?
	Slide 6: Student Success Brainstorm
	Slide 7: Factors that Impact Student Success
	Slide 8: Research: Cognitive vs Non-Cognitive Variables
	Slide 9: Research: Cognitive vs Non-Cognitive Variables
	Slide 10: What Do Feelings Have to Do With It? 
	Slide 11: Affective Learning Connects to…
	Slide 12: Growth Mindset
	Slide 13: Scaffold Your Writing Course with Growth Mindset Strategies
	Slide 14: Welcome & Introduction
	Slide 15: Metacognition and Self-Regulation
	Slide 16: Self-regulated learning
	Slide 17: Self-Regulated Learning (Time Mngmt)
	Slide 18: Learning Skills and Study Strategies
	Slide 19: Learning Skills and Study Strategies
	Slide 20: What Do You Already Know?
	Slide 21: What is Small Teaching? 
	Slide 22: “Activate Prior Learning” and Affect
	Slide 23: The Cognitive Science Behind “Small Teaching”  
	Slide 24:   Retrieval (a.k.a “the testing effect”)
	Slide 25: Why Small Teaching?
	Slide 26: Prediction 
	Slide 27: Self-Explaining
	Slide 28: Interleaving 
	Slide 29:   Inventory of Small Teaching Practices 
	Slide 30: Discussion
	Slide 31: Welcome & Introduction
	Slide 32: “Toolbox” Take-Aways
	Slide 33:  Reflection 
	Slide 34: Contact Me!
	Slide 35: References and Works Cited*
	Slide 36: References and Works Cited
	Slide 37: References and Works Cited
	Slide 38: References and Works Cited

